International Journal of Contemporary Issues in Social Sciences
Volume 2, Issue 3, 2023 ISSN(P):2959-3808 | 2959-2461

A4

N
WIEER
Q\-’—

Institute for Excellence in Education & Research

A SOCIOLOGICAL STUDY OF STUDENT’S EMOTIONAL
INTELLIGENCE AND ITS IMPACT ON THEIR RELIGIOUS BEHAVIOR

IN UNIVERSITY LEVEL

Qudsia Nazir?, Bushra Zainab?, Amna Mushtag®, Neelam Rahim?, Atif Naeem?®

Assistant Professor Sociology, Government Graduate College for women Chowk Azam, Pakistan,

2Department of Sociology, Ghazi University Dear Ghazi Khan, Pakistan, *Department of Sociology,

Women University Multan, Pakistan, “Department of Sociology, University of Malakand, Pakistan,
*Department of English, National University of Modern Languages, Peshawar Campus, Pakistan

Corresponding Author: **3amnabhatti89@gmail.com

e e e e

__________________________________________________

ABSTRACT

The current research carries out the following objectives: to find out students' perceptions of
emotional intelligence at the university level, to explore students' religious behavior at the university
level, and to explore the role of emotional intelligence in shaping students' religious beliefs and
practices. The researcher used a quantitative cross-sectional survey in which the target population
consisted of bachelor students of the education department at Bahuddin Zakriya University Multan.
Simple random sampling techniques were used. Interview schedules are used as a means of data
collection. Descriptive and inferential statistics were conducted to analyze the data using SPSS
version 21.0. The current study concluded with the final findings as a dependent variable. Students'
intelligence level is significantly associated with their religious behavior at the university level. The
level of intelligence required a greater awareness of religious teachings for the maturity level
building of the mind state. Religious teaching gaps in the education system are the major causes of
students' mental disorders and their disparity in life decisions, as their mood depends on their social
as well as psychological circumstances. Religion as a major social pillar as well as a healthy state
of mind as a major psychological pillar plays a vital role in promoting intelligence and ability among
students. Major findings indicated that a strong relationship with religion can promote more
productivity in the minds of students. Lack of religious teaching destroys the social system of any

society.
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INTRODUCTION

In the educational, psychological, and social studies
and research that have focused on it during the past
20 years, emotional intelligence has gained
significant attention. Religious behavior refers to any
action or practice related to one's beliefs and
practices in a religious or spiritual context. While
emotional intelligence is related to an individual’s
mental state to perceive the religious social context,
Religious behavior can encompass a wide range of
activities, including prayer, meditation, worship,
pilgrimage, fasting, charitable giving, and

participation in religious ceremonies and rituals
(Farah, 2023).

The origins of religious behavior can be traced back
to the earliest human civilizations, where religious
beliefs and practices were an integral part of daily
life. Throughout history, religion has played a
significant role in shaping cultural practices, social
norms, and individual behavior (Al-Tamimi, 2016).
Different faiths have their own distinctive sets of
doctrines, rites, and customs that influence how their
adherents behave. For instance, key religious
practices in Christianity include frequent church
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attendance, partaking in the sacraments, and reading
and studying the Bible. Islam places a strong
emphasis on the Five Pillars of Islam, daily prayer,
and the observance of Ramadan (Khan, 2015).

In order to better understand how religion affects
people's behavior and societal views, psychologists
and sociologists have also studied religious behavior.
While some studies have found that religious
behavior might improve mental health and
wellbeing, others have expressed worry about how
religious behavior may encourage intolerance and
prejudice toward people who have different beliefs
or come from other backgrounds (Abraham, 2000).
Emotional intelligence and religious behavior are
two important areas of study in the field of
psychology. Emotional intelligence is the ability to
understand and manage one's own emotions and
those of others, while religious behavior involves the
practice of religious rituals and beliefs. The
relationship between emotional intelligence and
religious behavior has drawn more attention in recent
years, especially in the context of higher education.
This study attempts to investigate this connection
and look at how religious behavior among university
students is influenced by emotional intelligence (Al-
Balawi, 2004).

Recent studies have raised the possibility of a link
between emotional intelligence and religious
behavior, particularly in the context of higher
education. Students at universities are frequently
exposed to different religious and cultural practices,
which may have an effect on how they develop
emotionally and how they behave in public. The
rigors of a university education can also be
overwhelming, so it may be necessary for students to
use their emotional intelligence abilities to control
their emotions and achieve academic success (Kaur,
2012).The current study carried following research
objectives

To find out student’s perception about emotional
intelligence at university level

To explore student’s religious behavior at university
level

To explores the role of emotional intelligence in
shaping students' religious beliefs and practices.

METHODS
Universe of the study:
The region of BZU covered.

Population
Females students of BS education Program from
education department are targeted.

Target Population
Simple random sampling used to target the females
of education department.

Target sample size

300 students are selected through the list of
enrollment in a BS program from 1% semester to 8™
semester in the Department.

Structure of the tool “Questionnaire”
The questionnaire is formatted in the section
(General Information section and major research
objectives based sections). The Likert scale is used
to evaluate the data through statements.

Pre-testing

Pretesting process has been done to check the
reliability and validity of a tool for primary data
collection. Data from 20 respondents has been
collected for pre-testing.

Data Entry

The researcher inserted the data into the FoxPro
computer software. After cleaning the data from
errors, the data converted into an SPSS version 26
file.

Data Analysis

Descriptive statistics were performed according to
the nature of the data, and results were concluded
accordingly.

Limitations of the study

During field work, it’s the researcher responsibility
to assure each respondent willingness to participate
in the research.

No incentives paid to any respondent for getting
information about present research.

It is the challengeable to access secondary the data.
The researcher may face challenges to access
primary data.

MAJOR FINDINGS
The frequency distribution of the age of respondents
in the research study The data indicates that out of
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300 participants, the majority, 128 (approximately
42.7%), fall within the age range of 18-20 years. The
second most common age group is 20—22 years, with
80 respondents (approximately 26.7%). The third
most common age group is 22-24 years, with 60
respondents (approximately 20.0%). On the other
hand, respondents aged 24-26 years make up a
smaller  proportion, with 24  participants
(approximately 8.0%), and respondents aged above
26 years make up the least proportion, with 8
participants (approximately 2.7%). The table
provides an overview of the age distribution among
the participants in the study.

Table 1
Frequency Distribution of Age of Respondents
Sr.No Age Frequency Percentage
1 18-20 years 128 427
2 20-22 years 80 26.7
3 22-24 years 60 20.0
4 24-26 years 24 &9
5 Above 26 8 2
300 100.0

Frequency distribution of the semester of
respondents in the research study; the data reveals
that out of 300 participants, the highest number of
respondents, and 175 (approximately 58.3%), belong
to semester 1. Semester 2 follows with 53
respondents (approximately 17.7%), while semester
3 and semester 4 each have 25(approximately 8.3%)
and 16 (approximately 5.3%) respondents,
respectively. Semester 5th  comprises 12
respondents (approximately 4.0%), and semester 6th
has 12 respondents (approximately 4.0%).
Respondents in semester 7th and 8th make up a
smaller  proportion,  with 2 participants
(approximately  2%) and 3  participants
(approximately 3%). The table provides an overview
of the distribution of respondents of different
semesters in the study. The table provides an
overview of the semester distribution among the
participants in the study. The analysis based on
Emotional Intelligence and Religious Behavior, with
responses from students. Average scores for each

statement, with responses measured on a scale of
YES and NO.

Table 2
Frequency Distribution of Semester of Respondents
Sr.No  Semester Frequency Percentage
1 18 175 58.3
) ond 53 17.7
3 g1 25 8.3
A p 16 5.3
. - 14 4.7
6 - 12 4.0
. 7th 2 0.7
8 gt 3 1.0
300 100.0

Students do not know about emotional intelligence as
majority of students 211 answered No
(approximately 70.3%) and 89 students answered
Yes (approximately 29.7%). It is informed that the
Respondents (200) answered No to the statement,
“Do you feel comfort in your expressions?” while the
respondents (100) answered yes toward the
statement.  Mostly students 235 answered no
(approximately 78.3%) to the statement “Do you
have ability to manage stress and negative
emotions?” while 65 students answered yes
(approximately 21.7%) toward the statement.
Students don’t have ability to sense peer’s feeling as
majority of students 198 answered No
(approximately 66.0%) and 102 students answered
Yes (approximately 32.0%). Students answered yes
as they know about religious behavior. As mostly
students 162 answered yes (approximately 54%)
while 138 students answered no (approximately
46.0%) toward the statement. Students shows more
positive attitude towards the statement” Do you think
religious behaviour affect emotions?” as 187
students answered yes and 113 students answered no
to the statement. Greater number of students (180)
answered yes to the statement ‘“Have you been
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involved in religious practices?” While 120 students
answered no to the statement.

Table 3
Analysis on the Basis of General Information about
emotional intelligence and religious behaviour

Sr.  Statements Students Percentage

No Yes No  Yes No

1 Do you know about 89 211  29.7 70.3
emotional intelligence?

2 Do you feel comfort in 100 200 33.3 66.7
your expressions?

3 Do you have ability to 65 235 217 78.3

manage  stress  and
negative emotions?

4 Do you have ability to 102 198 34.0 66.0
sense peer’s feeling?

5 Do you know about 162 138 54.0 46.0
religious behaviour?

6 Do you think religious 187 113 62.3 37.7
behaviour affect
emotions?

7 Have you been involved 180 120 60.40 40.0

in religious practices?
The emotional intelligence and religious behaviour
of university students. Respondents (94 + 185 = 279)
agreed to the statement, “Positive emotions add
pleasure to my life” while the respondents (13)
having undecided response toward the statement. On
the other hand, the respondents (3 + 5 = 8) show
inclination toward the statement, “Positive emotions
add pleasure to my life”. Moreover, the means score
(4.20) and the standard deviation (0.713) informed
that majority of the respondents (94 + 185 = 279)
agree that positive emotions add pleasure to their life.

Table 4
Positive emotions add pleasure to my life
“ 1 P
_§ Statement & -é_b § Mean SD*
3
SA 94 313

A 185 61.7

Positive

1 emotionsadd UD 13 43 499 0.713
pleasure to
my life DA 3 1.0

SDA 5 1.7

*SD-Standard Deviation
Respondents (82 + 130 = 212) agreed to the
statement, “I am aware of my emotions as I

experience them” while the respondents (23) having
undecided response toward the statement. On the
other hand, the respondents (36 + 29 = 65) show
inclination toward the statement, “I am aware of my
emotions as I experience them”. Moreover, the
means score (3.67) and the standard deviation
(1.263) informed that majority of the respondents (82
+ 130 = 212) agree that | am aware of my emotions
as | experience them.

Table 5
I am aware about my emotions as | experience them
wm w T o
z 8 2 2
©  Statement @ S S Mean SD
3
<
SA 82 273
A 130 433
I am aware of
my emotionsas UD 23 7.7
2 I experience 3.67 1263
them DA 36 120

SDA 29 97

Respondents (39 + 87 = 126) agreed to the statement,
“I have control over my emotions” while the
respondents (34) having undecided response toward
the statement. On the other hand, the respondents (59
+ 81 = 140) show inclination toward the statement,
“I have control over my emotions”. Moreover, the
means score (2.81) and the standard deviation
(1.435) informed that majority of the respondents (59
+ 87 = 81) disagree that | have control over my
emotions.

Table 6
I have control over my emotions
wm w T v
B Q - @D
zZ S.\_J @D =
5 = N
: Statement S © Mean SD
3
<
SA 39 130
I have control
3 over my 87 290 581 1435
emotions
UD 34 113
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DA 59 197

SDA 81 270

Respondents (50 + 92 = 142) agreed to the statement,
“I immediately realize when I lose my temperament”
while the respondents (12) having undecided
response toward the statement. On the other hand, the
respondents (55 + 91 =146) show inclination toward
the statement, “I immediately realize when | lose my
temperament”. Moreover, the means score (2.85) and
the standard deviation (1.535) informed that majority
of the respondents (55 + 91 = 146) disagree that |
immediately realize when | lose my temperament.

Table 7
I immediately realize when | lose my temperament
w v T o
° Q - D
z S
©  Statement @® c > Mean SD
3
SA 50 167
. . 92 307
I immediately
realize when |
4 lose my YD 12 40 565 1535
temperament

DA 55 183

SDA 91 303

Respondents (28 + 62 = 92) agreed to the statement,
“I can manage bad situations quickly” while the
respondents (31) having undecided response toward
the statement. On the other hand, the respondents (89
+ 90 = 179) show inclination toward the statement,
“I can manage bad situations quickly”. Moreover, the
means score (2.50) and the standard deviation
(1.353) informed that majority of the respondents (89
+ 90 = 179) disagree that | can manage bad situations
quickly.

Table 8
I can manage bad situations quickly
wm w T o
= S
©  Statement @ S S Mean SD
3
<
SA 28 93
A 62 207
| can manage
5 bad situations YD 31 103 555 1353
quickly

DA 89 297

SDA 90 30.0

Respondents (46 + 70 = 116) agreed to the statement,
“I never waste time” while the respondents (19)
having undecided response toward the statement. On
the other hand, the respondents (67 + 98 = 165) show
inclination toward the statement, “I never waste
time” Moreover, the means score (2.66) and the
standard deviation (1.507) informed that majority of
the respondents (67 + 98 = 165) disagree that | never
waste time.

Table 9
I never waste time
& g 1 3
z 5 2 3
Statement @ Mean SD
<
SA 46 153
A 70 233
6 I_ never waste UD 19 6.3 266 1507
time

DA 67 223

SDA 98 327

Respondents (90 + 192 = 282) agreed to the
statement, “I feel happy in helping sad fellows” while
the respondents (4) having undecided response
toward the statement. On the other hand, the
respondents (13 + 1 = 14) show inclination toward
the statement, “I feel happy in helping sad fellows”.
Moreover, the means score (4.19) and the standard
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deviation (0.694) informed that majority of the
respondents (90 + 192 = 282) agree that | feel happy
in helping sad fellows.

Table 10
| feel that life is a positive experience
» g I 3
z =8 2 o
€ Statement ® & = Mean SD
<
SA 29 97
A 58 193
11 | feel that life is a UD 59 19.7 265 1.8

positive experience
DA 83 293

SDA 66 220

Respondents (135 + 153 = 288) agreed to the
statement, “Religious person is an emotionally
strong man” while the respondents (6) having
undecided response toward the statement. On the
other hand, the respondents (5 + 1 = 6) show
inclination toward the statement, “Religious person
is an emotionally strong man” Moreover, the means
score (4.39) and the standard deviation (0.64)
informed that majority of the respondents (135 + 153
= 288) agree that Religious person is an emotionally
strong man.

Table 11
Religious person is an emotionally strong man
» g 1 3
@ =
z 5 £ 8
Statement ] Mean SD
<
SA 135 45.0
A 153 510
Religious person is an
12 emotionally  strong ub 6 20 4.39 0.64

man
DA 5 17

SDA 1 0.3

Respondents (89 + 172= 261) agreed to the

statement, “I expect that religious strong person is
emotionally intelligent” while the respondents (16)
having undecided response toward the statement. On
the other hand, the respondents (5 + 18 = 23) show
inclination toward the statement, “I expect that
religious strong person is emotionally intelligent”.
Moreover, the means score (4.03) and the standard
deviation (0.97) informed that majority of the
respondents (89 + 172 = 261) agree that | expect that
religious strong person is emotionally intelligent.

Table 12
| expect that religious strong person is emotionally
intelligent
wm w T o)
- Q = @D
z e 3
S o 2 X
Statement S Mean SD
3
<
SA 89 297
172 573

I expect that
religious strong

13 person is YD 16 53 403 097
emotionally
intelligent DA 5 1.7

SDA 18 6.0

Respondents (70 + 187 = 257) agreed to the
statement, ““T ignore bad habits of my fellows” while
the respondents (26) having undecided response
toward the statement. On the other hand, the
respondents (7 + 10 = 17) show inclination toward
the statement, “I ignore bad habits of my fellows”.
Moreover, the means score (4.00) and the standard
deviation (0.846) informed that majority of the
respondents (70 + 187 = 257) agree that | ignore bad
habits of my fellows.
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Table 13
I ignore the bad habits of my fellows
w w T o
z 8 2 2
©  Statement ® S S Mean SD
3
<
SA 70 233

A 187 62.3

I ignore bad
1 habits of my YD 26 87 400 0846
fellows
DA 7 2.3
SDA 10 33

Respondents (34 + 47 = 279) agreed to the statement,
“I manage my time for religious practices” while the
respondents (146) having undecided response toward
the statement. On the other hand, the respondents (47
+ 26 = 8) show inclination toward the statement, “I
manage my time for religious practices” Moreover,
the means score (3.05) and the standard deviation
(1.056) informed that majority of the respondents
(146) undecided that I manage my time for religious
practices.

Table 14
I manage my time for religious practices
o ® I 3
zZ = 3 >
©  Statement ® ?, S Mean SD
3
<
SA 34 113
A 47 157
I manage my
p ime for 'UD 146 487 305 1056
religious
practices DA 47 15.7

SDA 26 8.7

Respondents (60 + 75 = 135) agreed to the statement,
“I manage my temperament when fellows quarrel
with me” while the respondents (23) having
undecided response toward the statement. On the
other hand, the respondents (91 + 51= 142) show
inclination toward the statement, “l manage my
temperament when fellows quarrel with me”.

Moreover, the means score (3.01) and the standard
deviation (1.42) informed that majority of the
respondents (91 + 51 = 142) disagree that | manage
my temperament when fellows quarrel with me.

Table 15
I manage my temperament when fellows quarrel with

me

w w T o
2 ¢ 5 @
=y X
©  Statement ® 5 Mean SD
g
SA 60 20.0
A 75 25.0
I manage my
5  temperament UD 23 77 301 149

when fellows
quarrel with me DA 91 303

SDA 51 17.0

Respondents (61 + 89 = 150) agreed to the statement,
“I compliment other fellows on their good work”
while the respondents (78) having undecided
response toward the statement. On the other hand, the
respondents (43 + 29= 72) show inclination toward
the statement, “I compliment other fellows on their
good work”. Moreover, the means score (3.37) and
the standard deviation (1.22) informed that majority
of the respondents (61 + 89 = 150) agree that |
compliment other fellows on their good work.

Table 16
I compliment other fellows on their good work
(%) w T o)
z 8 2 3
©  Statement @ S S Mean SD
3
<
SA 61 203

A 89 297

| compliment
4 other fellows on
their good work

UD 78 260 337 199
DA 43 143

SDA 29 97

Respondents (72 + 137 = 209) agreed to the
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statement, “I keep my surrounding clean for soothing
effect” while the respondents (78) having undecided
response toward the statement. On the other hand, the
respondents (8 + 5 = 13) show inclination toward the
statement, “I keep my surrounding clean for soothing
effect”. Moreover, the means score (3.88) and the
standard deviation (0.863) informed that majority of
the respondents (72 + 137 = 209) agree that | keep
my surrounding clean for soothing effect.

Table 17
I keep my surrounding clean for soothing effect
w w T o
z 8 3 32
S Statement ® ¢ S Mean SD
3
<
SA 72 240

A 137 457

I keep my
5 surrounding uD 78  26.0 388 0863
clean for

soothing effect pa g 27

SDA 5 1.7

Respondents (93 + 186 = 279) agreed to the
statement, “I prefers people comforts” while the
respondents (10) having undecided response toward
the statement. On the other hand, the respondents (6
+ 5 =11) show inclination toward the statement, “I
prefers people comforts “.Moreover, the means score
(4.19) and the standard deviation (0.735) informed
that majority of the respondents (93 + 186 = 279)
agree that | prefers people comforts.

DA 6 2.0

SDA 5 1.7

Table 18
| prefer people comforts
» L X <
z = 3 )
©  Statement ® }8,', S Mean SD
a
<
SA 93 310

| prefers people A
comforts

186 620 419 0735

ub 10 33

Respondents (61 + 212 = 273) agreed to the
statement, “I give good moods when people need my
help” while the respondents (23) having undecided
response toward the statement. On the other hand, the
respondents (2 + 2 = 4) show inclination toward the
statement, “I give good moods when people need my
help”. Moreover, the means score (4.09) and the
standard deviation (0.59) informed that majority of
the respondents (61 + 212 = 273) agree that | give
good moods when people need my help.

Table 19
I give good moods when people need my help
wm w T o
- 2 3 3
=) S
©  Statement ® & Mean SD
g
SA 61 203
A 212 707
| give good

moods  when UD 23 77 449 (59
people need my . .

help DA 2 07

SDA 2 0.7

Respondents (114 + 163 = 277) agreed to the
statement, “I cope with fellows in their bad time”
while the respondents (3) having undecided response
toward the statement. On the other hand, the
respondents (15 + 5 = 20) show inclination toward
the statement, “I cope with fellows in their bad time”.
Moreover, the means score (4.22) and the standard
deviation (0.83) informed that majority of the
respondents (114 + 163 = 277) agree that | cope with
fellows in their bad time.
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Table 20
I cope with fellows in their bad time
w w T o
z 8 2 3
S Statement ® = S Mean SD
3
<
SA 114 38.0
A 163 54.3
I cope with
8 fellows in their YO 3 10 422 o083
bad times
DA 15 50
SDA 5 1.7

Respondents (90 + 172 = 262) agreed to the
statement, ‘“There is not much I can do to help
myself” while the respondents (13) having undecided
response toward the statement. On the other hand, the
respondents (11 + 14 = 25) show inclination toward
the statement, “There is not much | can do to help
myself”. Moreover, the means score (4.04) and the
standard deviation (0.95) informed that majority of
the respondents (90 + 172 = 262) agree that There is
not much | can do to help myself.

Table 21
There is not much | can do to help myself
v ®w <

%43d

=2
@

Z
©  Statement Mean SD

auanba

SA 90  30.0

A 172 573

There is not
9 much | can do to
help myself

Ub 18 43 4014 005
DA 11 37

SDA 14 47

Respondents (84 + 183 = 267) agreed to the
statement, “My hopes strengthen my life goals”
while the respondents (18) having undecided
response toward the statement. On the other hand, the
respondents (3 + 12 = 15) show inclination toward
the statement, “My hopes strengthen my life goals
“ Moreover, the means score (4.08) and the standard

deviation (0.858) informed that majority of the
respondents (84 + 183 = 267) agree that My hopes
strengthen my life goes.

Table 22
My hopes strengthen my life goals
wm w T pe
z 8 32 8
©  Statement @ S S Mean SD
g
SA 84 280
A 183 61.0
My hopes
10 strengthen my YD 18 80 408 (gs8
life goals
DA 3 10
SDA 12 40
CONCLUSION

The current study concluded on the final findings as
dependent variable Student’s intelligence level have
a significantly associated with the religious behavior
of students at university level. The level of
intelligence required a more religious teachings
awareness for the maturity level building of mind
state. Religious teaching gaps in education system
are the major causes of student’s mental disorders
and their disparity of life decisions as their mood
depends on their social as well as psychological
circumstances factors. Religion as major social pillar
as well healthy state of mind as a major
psychological pillar play a vital role in promoting
intelligence ability among students. Major findings
indicated that a strong relationship with religion can
promote more productivity in mind set of the
students. Lack of religious teaching destroy the
social system of any society.

Limitations

Following limitations, the current study have

The sample size of respondents are 300. The cause of
limiting the sample size are lack of resources and
time.

The education department can be studied in detail as
researcher has taken respondents from bachelor
programs. The research could be more fruitful for the
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future researchers if the sample size of research could
be increased.

The area profile of region based “Bahhuddin Zakriya
University” could be wide and more generosity
expanded if the more researcher could be conducted
at comparison level of universities.

Future Suggestions

Impact of religious teaching on student’s intelligence
level in university life.

Student’s perspective on religious teaching and their
education system.

Religious behavior and level of students intelligence
influence university level of education

Problems of lack of religious behavior and level of
depression among university students.

Religious teaching influence the student’s state of
mind at university level

Religion as a pillar of university education system
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