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ABSTRACT 
This study aims to examine the relationship between teacher autonomy and students’ performance 

at higher education. The sample size of 200 students was chosen at random by the researcher using 

a basic random sampling approach to collect data from students via questionnaires. A researcher-

made authority and learning questionnaire has been utilized to gather data and information for 

analysis. In order to guarantee that the questionnaires are characterized with the needed features, 

adviser academics, consultants, and specialists were contacted throughout this step of the design 

process. The reliability of the test was assessed in this study using the Cronbach's alpha technique. 

The Pearson test findings indicate that all sources of instructor authority have a substantial 

relationship with students' learning, depending on the significance level. It suggests that student 

learning in the examined society rises in proportion to the degree of teacher autonomy. 
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INTRODUCTION

As education settings change, the needs of teachers 

and students are also changing. This is happening 

because of progress in education and science 

worldwide. New institutions system are therefore 

required, and as we live in a time of rapid change, 

universities and educational institutions cannot 

continue to operate as they currently do. Learning 

environments have had to evolve as a result of the 

changing methodologies that have relied on 

instructor authority for information acquisition for 

millennia. Greater emphasis is being placed on the 

foundation of student-centered learning 

environments in this process of transition to improve 

learner achievement.  The teacher plays an essential 

role in a student-centered learning environment, thus 

teachers should put students at the centre of their 

instruction in tandem with this transition (Horstman 

& White, 2002, as referenced in Balm, Keserciolu, 

Nel, & Evrekli, 2009). Teachers who guide their 

students in the development of knowledge are 

necessary for student-centered education. They also 

need to prepare a classroom atmosphere with the help 

of their students that is conducive to learning and 

inspire them.  

Teacher independence refers toward a teacher's 

liberty and authority to decide on their expert actions 

(Feldmann, 2011). To guarantee that they carry out 

their responsibilities and complete their assignments, 

instructors must be acknowledged by university 

administration (Ozturk, 2012). 

According to Pearson & Moomaw (2005), a teacher 

is autonomous when they plan, carry out their 

professional duties within certain parameters, choose 

how they want their workspace to be set up, and 

engage in administrative procedures. Giving teachers 

unrestricted discretion in learning environments is 

improper. However, freedom can be granted to 

teachers when it comes to selecting choices 

pertaining to instruction (Colak, 2016).  

For instance, according to Kaur, Hashium, and 

Noman's (2015) research, teacher autonomy gives 

educators independence in lesson preparation, 

instruction, and evaluation. According to Ingersoll 

and Merrill (2011), teachers who like their work and 

have a lot of autonomy in making decisions are more 
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likely to continue in the field than those who have no 

say in decisions made at their institutions. According 

to several studies (Berry, Daughtrey, & Wieder, 

2010; Hulpia, Devos, & Van Keer, 2010), educators 

that have autonomy over decisions may feel more 

empowered and may be more effective educators. 

This could have an impact on students' academic 

performance.  

 

OBJECTIVES: 
The objectives of this study aims to identify the 

relationship between teacher autonomy and students 

performance at higher education are following 

written in bellow: 

• To identify the impact of teachers autonomy 

on students academic performance  at university 

level. 

• Assess the impact of teacher autonomy on 

students engagement and motivation.  

• Evaluate the influence of teacher autonomy 

on students satisfaction and overall learning 

experience. 

 

Research Questions: 

• Is there relationship between teacher’s 

autonomy and student performance?  

• To what extent does teachers’ autonomy in 

designing curriculum and activities influence the 

motivation and engagement of students in their 

learning?  

• What is the value of teacher’s autonomy?  

• What is the effect of teacher’s autonomy?   

 

LITERATURE REVIEW  

The literature review emphasizes the significance of 

teacher autonomy, defined as the freedom to learn 

and teach, in fostering intrinsic motivation and 

positive learning outcomes. Rooted in self-

determination theory, autonomy-supportive teaching 

is highlighted for its impact on student engagement 

across cultural contexts. Strategies for increasing 

teacher autonomy are explored, underscoring the 

importance of self-awareness, collaboration, and 

evolving instructional roles. The need for teacher 

autonomy is underscored for its contributions to 

professional development, reflective teaching 

practices, and the creation of a dynamic learning 

environment tailored to diverse student needs. 

 

Autonomy 

According to Collier (2002) and Ryan & Deci 

(2006), the term "autonomy" directly translates to 

"self-management," "independence," or "self-

direction." According to Yolcu and Akar-Vural 

(2020), autonomy refers to a person's capacity to 

make decisions and take independent action. 

 

Teacher Autonomy 

The definition of teacher autonomy is "the freedom 

to learn and teach" (Sehrawat, 2014). According to 

Öztürk (2011), the notion also conveys how the 

teacher's judgements and choices influence the 

learning processes that take place in the classroom. 

The ability of instructors to manage their own 

teaching procedures is another definition of teacher 

autonomy (Sehrawat, 2014). Teacher autonomy is 

defined by Canbolat (2020) as "the freedom of the 

teacher to make decisions regarding the development 

and implementation of the education and training 

curriculum, materials, and university management 

and other professional activities" in light of the 

professional circumstances. 

The Significance of Autonomy-Supportive 

Teaching: Impact on Students Motivation, Learning 

Outcomes, and Cross-cultural Universality 

Self-determination theory (Deci & Ryan, 2000) 

posits that intrinsic motivation, the most autonomous 

form, is linked to personal satisfaction and 

independence, influencing the need for autonomy in 

learning. Teachers adopt motivational styles—

autonomy-supportive or controlling—impacting 

student engagement and outcomes. Autonomy 

support involves identifying, vitalizing, and 

nurturing students' inner motivational resources 
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(Reeve, 2016). Autonomy-supportive teachers foster 

intrinsic motivation and positive outcomes, while 

controlling styles lead to lower motivation and 

achievement (Gunnell et al., 2013; Jang et al., 2016; 

Hein et al., 2015). Teacher behaviors promoting 

student autonomy, allowing independence and active 

participation, enhance interest and internal 

motivation. Cross-cultural studies (Nalipay et al., 

2020) show autonomy, competence, and relatedness 

positively correlate with achievement. In Western 

schools, teacher support for competence is crucial, 

while in both Western and Eastern cultures, meeting 

autonomy and relatedness needs is vital for higher 

student achievement. Teacher autonomy-supportive 

behavior interacts with classroom social processes 

and student perceptions of equity, shaping the 

learning environment. 

 

Strategies for Increasing Teacher Autonomy 

Teacher autonomy, essential for empowerment and 

fulfillment, necessitates behavioral adjustments 

toward independence. Key components encompass 

self-awareness, accountability, and collaborative 

engagement for autonomy development, as 

underscored by Ramos (2006). Educators, 

recognizing strengths and weaknesses through 

introspection, must also be aware of their 

surroundings, fostering autonomy by identifying 

needs, desires, talents, and changes. Challenges drive 

advancement and decision-making, while 

collaboration extends beyond solitude, emphasizing 

cooperation, sharing, and respecting others for 

professional development. The evolving roles of 

teachers, from controllers to advisors, underscore the 

transformation in instructional methods. Cultivating 

autonomous practice demands educators embrace 

consciousness, risk-taking, creativity, and active 

collaboration, making autonomy a conscious and 

multifaceted effort in teaching and learning. 

 

Need of Teacher Autonomy: 

Teachers have come to value teacher autonomy more 

than institutional and learner autonomy, despite 

socio-political constraints that promote 

standardization and hierarchy (Veugelers, 2004 as 

referenced in Prichard & Moore, 2016). According 

to Al-Mansoori (2008), an autonomous teacher is one 

who is self-directed, reflective, and collaborative in 

both the community and the workplace, using a "life 

plan" or "strategy for life" to emphasize the role that 

autonomy plays in teachers' lives and to emphasize 

how it shapes both professional and social lives. 

When teachers have autonomy, they are able to 

reflect critically on their own teaching methods and 

evaluate their own work. Teachers who practice 

autonomy don't operate in a soloist or isolated 

manner; instead, they collaborate with one another 

more. Instructor networking is facilitated by the 

inspiration teachers have to share their knowledge, 

skills, and experiences with one another.The ability 

of an empowered teacher to modify the curriculum in 

accordance with the demands and learning 

preferences of each student may also aid in the 

learning of the students (Prichard & Moore, 2016). 

Thus, granting teachers autonomy could benefit them 

in a number of areas related to teaching and learning, 

such as teacher professional development.   

The following points, which are written below, also 

address the necessity of teacher autonomy:  

In order to provide a learning environment that meets 

the different requirements of students, teacher 

autonomy is crucial.   

Teacher autonomy stems from the desire for both 

professional and personal growth. As a result, an 

independent teacher will actively look for 

opportunities to advance throughout their career.   

Self-reliant educators take personal responsibility, 

participate in workshops, and generate innovative 

teaching concepts.    

In collaboration with others, the ability to acquire the 

right information, abilities, and attitude for oneself as 

a teacher is referred to as teacher autonomy.     

The flexibility to develop, to design activities that are 

pertinent to the needs and capabilities of community 

problems, and to create acceptable communication 

means should be granted to the teacher.    

Teacher autonomy is essential to be able to adapt to 

student needs, interests, and motivation and 

individualize our approach.    

 

RESEARCH METHODOLOGY 

This research aimed to explore the relationship 

between teacher autonomy and student performance 

at the higher education, utilizing a descriptive study 

design and survey technique. The statistical 

population comprised male and female students in 

BS, B.ED, and M.Phil disciplines of social sciences 

from three universities in Multan: Women University 
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(WUM), Bahauddin Zakariya University (BZU), and 

Education University (EU). The targeted population 

included 100 WUM students, 100 BZU students, and 

50 EU students, totaling 250 university students. 

Simple random sampling was employed to select 

universities and students, focusing on mature 

individuals with heightened awareness of teacher 

autonomy.  

The final sample consisted of 250 social sciences 

students, including 190 BS students, 39 M.Phil 

students, and 21 others. Data collection utilized a 

survey with 30 statements, categorized into teaching 

strategies, curriculum development, professional 

behavior/development, and teacher autonomy. 

Respondents used a five-point Likert scale to express 

their views on the impact of teacher autonomy on 

academic achievements, with the scoring procedure 

ranging from Strongly Agree to Strongly Disagree.   

In summary, the study employed a quantitative 

approach to investigate the relationship between 

teacher autonomy and student performance. The 

research design, population selection, and data 

collection method were systematically outlined, 

emphasizing the comprehensive nature of the survey 

in capturing students' perceptions of teacher 

autonomy and its implications for academic success.  

 

RESULTS OF STUDY      

This study focuses on the “Relationship between 

Teacher’s Autonomy and Student’s Performance at 

Higher Education”. Considering the objectives of 

study instrument was developed and data was 

collected. The data was analyzed through the SPSS 

(Statistical package for social sciences) and then 

interpreted. Researcher applied descriptive statistic 

to discover the demographic information of 

respondents. It include the detailed description of 

tables with frequency and percentages. 

 

Figure 1: University and Institute wise Distribution 

   

Figure 2: Gender and Class wise Distribution  
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Figure 1:  Department wise Distribution 

 

 

The researcher utilized descriptive statistics to 

examine the demographic characteristics of the 

study's participants. The data revealed a diverse 

representation of students from different universities, 

with Women University and Bahauddin Zakariya 

University (BZU) each contributing 40.0% of the 

total participants, and Education University 

contributing 20.0%. Notably, all 250 participants 

were affiliated with public institutes, with no 

representation from private institutions. The gender 

distribution showed that 84.8% of the participants 

were female, and 15.2% were male. In terms of 

academic classes, the majority (76.0%) were enrolled 

in Bachelor of Science (BS) programs, 15.6% were 

pursuing Master of Philosophy (M. Phil) degrees, 

and 8.4% fell into the "Other" category. All 250 

participants belonged to the Department of Social 

Science, indicating a singular focus on this discipline 

in participant selection. The descriptive statistics 

offer a comprehensive overview of the participant 

demographics, encompassing university 

representation, institute type, gender distribution, 

academic classes, and departmental affiliation. 

 

Table 1: Teacher’s autonomy is important for effective teaching and learning. 

Description Strongly 

Agree 

Agree Undecided Disagree Strongly 

Disagree 

Total 

Frequency 79 108 34 24 5 250 

Percentage 31.6 43.2 13.6 9.6 2.0 100 

Mean 2.0720 

Std. Dev 1.00741 
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Table 1: The majority (74.8%) agree that teacher's autonomy is important for effective teaching and learning, with 

a significant 13.6% undecided. A combined 11.6% disagree, resulting in a mean of 2.0720 and a standard deviation 

of 1.00741.  

Table 2: Teacher’s autonomy in the classroom can positively impact students' engagement and 

motivation. 

Description Strongly 

Agree 

Agree Undecided Disagree Strongly 

Disagree 

Total 

Frequency 72 112 38 16 12 250 

Percentage 28.8 44.8 15.2 6.4 4.8 100 

Mean 2.1360 

Std. Dev 1.05544 

Table 2: A combined 73.6% of respondents agree that teacher's autonomy positively impacts students' 

engagement and motivation, with a notable 15.2% undecided. A combined 11.2% disagree, yielding a mean of 

2.1360 and a standard deviation of 1.05544. 

Pearson’s Correlation Test 

Table 3: Teachers establish student’s achievement criteria by themselves. 

In Table 3, teachers significantly influence student 

learning experiences by setting achievement criteria 

(p < .001), creating new activities (.004), using a 

blended learning approach (.000), and connecting 

theory to the real world (.008). Punctuality and 

regular duties are crucial (p = .002), emphasizing 

their significance. Fair treatment without 

discrimination is highly significant (p < .001), 

reflecting a commitment to equality. Teachers also 

emphasize students' character (p = .004). However, 

the p-value (.590) for strong emotional connections 

suggests varied views. Concerns about favoritism are 

significant (p = .001), indicating a need for fairness 

and equal opportunities. 

 

 

STATMENTS P-Value  

Class of Students .000 

Teachers compose new learning activities for their students. .004 

Teachers use blended learning model in classroom. .000 

Teachers make teaching interesting by demonstrating how theory is implemented in the 

real world. 
.008 

The teachers are punctual and perform their duties regularly. .002 

Teachers treat all students fairly and without discrimination. .000 

Students’ character is emphasized by class teacher. .004 

Students often develop strong emotional connections with their teachers. .590 

Teachers favor certain students and give them preferential treatment. .001 

Teachers create a conductive learning environment in the classroom. .000 

Teachers provide constructive feedback to students. .000 
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Table 4: Teachers have the autonomy to create and implement entirely new curricula without needing 

approval from a higher authority. 

STATEMENTS P-Value 

Class of Students .002 

Teachers compose new learning activities for their students. .000 

Teachers use blended learning model in classroom. .001 

Teachers make teaching interesting by demonstrating how theory is implemented in the 

real world. 
.264 

The teachers are punctual and perform their duties regularly. .029 

Teachers treat all students fairly and without discrimination. .015 

Students’ character is emphasized by class teacher. .000 

Students often develop strong emotional connections with their teachers. .005 

Teachers favor certain students and give them preferential treatment. .001 

Teachers create a conductive learning environment in the classroom. .000 

Teachers provide constructive feedback to students. .000 

Table 4: Teachers' autonomy to create and 

implement curricula without higher authority 

approval is highly significant (p = .002). Positive 

aspects include teacher commitment to innovation, 

composing new activities, and using blended 

learning (p-values .000, .001). Fair treatment and 

emphasis on students' character are statistically 

significant (p-values .015, .000). Emotional 

connections are significant (.005). Concerning, 

favoritism is evident (p = .001), necessitating 

attention for fair treatment.  

 

Discussion of the study 

Our study aligns with Ahmadi et al.'s (2022) 

classification system, emphasizing the impact of 

teachers' actions on student learning. Findings affirm 

the crucial role of autonomy-promoting behaviors in 

fostering active student engagement. Students 

respond more actively to learning strategies when 

teachers support autonomy, as suggested by Grazia 

et al. (2021). This is linked to increased autonomous 

motivation and reduced anxiety, according to 

Hinnersmann et al. (2020). 

The dataset provides a comprehensive view of 

student perceptions on teacher autonomy, exploring 

key aspects. Female students predominate, mostly in 

Bachelor of Science programs at public universities. 

While teachers are acknowledged for their role in 

assessment criteria, concerns arise regarding 

perceived favoritism. 

Statistical analysis shows positive perceptions of 

teachers but highlights the need for addressing 

favoritism. In simpler terms, our study reveals how 

students and teachers view aspects of education, 

emphasizing the need to address teacher favoritism. 

 

CONCLUSION  

In conclusion, this study highlights the pivotal role of 

teacher autonomy in shaping positive student 

outcomes at higher education levels. Students 

overwhelmingly agree with various aspects of 

teacher autonomy, including the use of practical 

assessment techniques, adaptation of the classroom 

environment, and innovation in curricula. Positive 

sentiments extend to teachers' professionalism, 

punctuality, fair treatment, and their role in character 

development. Students appreciate the emotional 

connections formed with teachers, emphasizing trust 

and comfort in seeking guidance. Importantly, 

students recognize the significance of teacher 

autonomy in enhancing overall education quality, 

emphasizing its positive impact on teaching 

effectiveness and engagement. The majority also 

acknowledges the positive influence of teacher 

autonomy on their own engagement, motivation, and 

adaptability to emerging technologies, contributing 

to a dynamic and technologically relevant 

educational experience. 
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