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ABSTRACT

In inclusive educational settings, the diverse learning needs of students often pose significant
challenges, particularly for slow learners who may struggle to keep pace with their peers. This study
explores the potential of multigrade teaching as an effective remedial strategy to support slow
learners within an inclusive classroom environment. Multigrade teaching, where students of
different ages and grade levels are taught together, offers a flexible and differentiated approach that
can be tailored to meet the individual learning needs of students. Through action research, the study
examines the effects of multigrade teaching on the academic performance, and social and emotional
development of slow learners. Data is collected through student’s grade cards and through
observation which was analyzed through SPSS conducting t- test and qualitative insights were
gathered from classroom observations. The findings suggest that multigrade teaching not only
fosters a supportive and collaborative learning environment but also allows for personalized
instruction that benefits slow learners. The study concludes that multigrade teaching can be an
effective remedial strategy, promoting the academic success and inclusion of slow learners in
mainstream classrooms. Implications for educators and policymakers are discussed, with
recommendations for the integration of multigrade practices in inclusive education frameworks.
Key words: Multigrade teaching, Inclusive education, Slow learners, Action research

1. INTRODUCTION

Learning is about making a shift, from one's
perspective, in a new ability, or in understanding a
scientific law (Cherry, 2022). This is not an age-
related or coincidental difference. Learning is
typically a purposeful process that produces a
permanent change. Whether we attend classes, read
discussion papers, or search for books, our
objective is to learn. The pace of learning is
different for different children, which needs to be
understood by the teachers. Teaching is an external
sequence of activities intended to assist the
learner's internal learning process. Instruction and
teaching are external to the student. For learners,
learning is innate (Spelke & Kinzler, 2009). If you

are not driven yourself, you cannot inspire others.
Behaviors are observed, but motives are not. Is
education a behavior or a motivation? Learning is
motivation and a behavior, but only behavior is
visible; performance is external, while learning is
internal (Tenenbaum et al., 2006). In general, the
teacher's role can be divided into the following
categories (Bromley, 2023):

. Traditional Role: Teacher-Centered

. The contemporary role of a student-
centered facilitator.

Different models of teaching have been developed,
out of which one effective is multigrade teaching,
which is teaching of various grades together.
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Studies suggest that multigrade teaching proved to
be very effective in learning with different needs of
students (Mulryan-Kyne, 2007 and Brown, 2010).
In the context of Pakistan, limited facilities are
applied for the students to learn, in this context
slow learners are badly affected, and the
consequences urged them to drop out (Soofi and
Akhtar 2015).

The present study is aimed to find out the effects of
multigrade teaching on slow learners that can
facilitate learners as well as the administration of
schools who because of limited budget could not
afford to hire special educators to meet the needs
of those learners.

Research Objectives:

As discussed, education is the pillar of the nation,
therefore it is the responsibility of the nation and
every individual to work in order to promote and
facilitate education, thus finding out the ways to
facilitate all type of learners. The objective thus
based for the study are:

. To assess the efficacy of using multigrade
teaching in and inclusive classroom
. To examine the effects of multigrade

teaching on social and emotional development of
slow learners.

The study is planned based on the above objectives
to find out the overall effectiveness of multigrade
teaching.

Research Questions:

The study is framed under the following research
guestions to bring about the effects of multiple-
grade teaching as a way to address the needs of
slow learners. Research questions constructed are
as follows:

Q.1 How does multigrade teaching effects
students’ academic performance?

Q.2 What strategies educators can use effectively
to implement multigrade teaching in and inclusive
classroom?

Q.3 What social and emotional effects does
multigrade teaching have on students learning and
development?

The research questions above directed to analyze
the impacts and efficacy of multigrade teaching in
an inclusive setup in context of Pakistan.

Research was conducted in a private medium class
school at Central Zone of Karachi, Pakistan. where

there is an inclusive set up. Slow learners are seated
with normal students. Action Research was carried
out as the purpose of the study is to bring a change
and to improve the ongoing pedagogy that can help
the slow learners. Two multigrade classes were
structured for Grades 4-7. Researcher planned and
developed strategies and engaged for a period of 4
months with the school to observe the efficacy of
multigrade teaching in the school.

Overall, the study highlights the positive impact of
multigrade teaching on slow learners within an
inclusive classroom setting. By examining
students’ performance in core subjects and the
social and emotional development of learners, the
research demonstrates that multigrade teaching can
effectively address divers’ educational needs. The
findings indicate that this approach not only
enhances academic performance but also fosters a
supportive learning environment. Given the
budgetary constraints in many Pakistani schools,
multigrade teaching presents a practical solution to
improve education quality and inclusivity. The
study’s insights for educators’ recommendations
for aiming to implement effective multigrade
teaching strategies.

2.Literature Review

"As educators, we often assume that teaching is just
about us and our roles, but in reality, students and
their learning are the most significant components
of the educational process."
This makes us think about what it means to "learn.”
(Cherry 2022). There are a lot of variations in
theories and definitions in educational literature,
particularly in educational psychology. Effective
teaching techniques are critical for improving
student learning outcomes, as educational research
has repeatedly shown. Constructivist methods,
emphasizing active learning and student-centered
instruction, have demonstrated enhancement of
critical thinking and problem-solving abilities
(Bransford, Brown, & Cocking, 2000). To address
the various learning styles and abilities of students,
differentiated  instruction—which  customizes
teaching strategies to meet the needs of each
individual student—is also essential (Tomlinson,
2001). Deeper comprehension of the material is
made easier, and student engagement is increased
when technology is incorporated into the
classroom through the use of digital tools and
resources (Mishra & Koehler, 2006). Additionally,
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by offering insightful feedback, formative
assessment techniques help teachers and students
track development and modify their learning
approaches as necessary (Black & Wiliam, 1998).
The combination of these pedagogical approaches
highlights how effective teaching and learning
processes in modern education are dynamic and
multidimensional.

Learning in the 21st century.

The idea of "twentieth-century learning," which
has been defined and characterized in a variety of
ways by a number of powerful organizations, is
central to many of the practices and policies that
shape K-12 education at the local, state, and
federal levels. The competencies required to
succeed in today's intricately linked global
environment are commonly referred to as 21st
century learning. Digital literacy, cultural
competence, inventiveness, emotional awareness,
entrepreneurship, critical thinking, and problem
solving are a few examples of these abilities (Dakhi
et al., 2020, Frydenberg & Andone, 2011 and
Bernhardt ,2015). According to Howard Gardner's
2007 argument, the millennium has brought about
a period of unprecedented speed and change
brought about by advances in science, technology,
and globalization. This has had a profound impact
on how we interact with one another, obtain, and
share information, and process knowledge. There
is a sense that there is a disconnect between the past
and the rapidly emerging future in the various
narratives that situate the 21st century learning
movement. As a result, innovative and different
teaching practices that not only support workforce
preparation but also highly collaborative project-
based learning environments are needed to meet
the demands of the modern educational system. In
light of this reasoning, one could contend that
today's students—often referred to as "digital
natives"—need interactive educational experiences
that help them become problem solvers, situational
adapters, and creators of opportunities through the
use of technology and networking opportunities
with like-minded people (Qian and Clark, 2016).
The world in which we live is changing quickly;
borders are still erasing, political and military
disputes are turning into international conflicts, and
domestic economies are always under pressure
from the ebb and flow of global markets and
events. A society that is mobile and full of channels

for the distribution of change occurring anywhere,
according to John Dewey's 1916 book Democracy
and Education, "must see to it that its members are
educated to personal initiative and adaptability™ (p.
88).

Multigrade Teaching.

When a single class comprises two or more student
grade levels, multigrade teaching takes place
within a graded educational system (Mulryan-
Kyne, 2007). It stands in contrast to the typical
classroom arrangement in graded systems, which
has students in a single classroom who are all in the
same grade. “A “grade level corresponds to a
specific age group of students in many graded
systems because age and grade are congruent
(Little, 2001). This might not apply to systems that
frequently use grade level acceleration and
repetition, though. In both developed and
developing nations, multigrade teaching may take
place for three main reasons (Berry,2000).
Initially, small schools in isolated and sparsely
populated areas are frequently linked to
multigrading. While providing a full primary
education cycle, these schools may only have one,
two, or three teachers (Naparan, & Alinsug, 2021).
Each of these teachers will be responsible for
teaching classes that span multiple grades if that
cycle has eight grade levels. These so-called
"small" schools are also occasionally called
"multigrade” schools. The possibility of multigrade
schools raising primary school enrollment rates has
drawn attention in the context of developing
nations. They encourage more kids, particularly
girls, to attend school by bringing the school closer
to the community. Large urban and suburban
schools frequently employ multigrade teaching
(Hargreaves 2001). It is a reaction to differences in
student enrollment in various nations. To adjust for
class sizes, a school with a two and a half-grade
entry, for instance, might need to combine two
grade levels. In nations where there is a high rate
of teacher absenteeism without a "cover," grades
may also be combined to prevent teacher absences
from occurring in class (Little, 2001). Then, a
single teacher must teach two grade-level groups.
Although there is not much literature on the latter
issue, it is most likely a common occurrence in
nations in both Africa and the Caribbean.
Multigrade instruction might be an intentional
reaction to issues in the classroom. This has to do
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with the multiage perspective in developed
countries (Khazaei et al.,2016). The case for mixed
age grouping in the classroom is made by
proponents who claim that there are good
educational grounds for doing so. It has been said
that mixed-age classrooms foster better classroom
cooperation and help kids develop their social
skills. The literature on developing nations rarely
addresses these points, though some analysts
believe that multigrade organized classes could be
an affordable way to deliver high-quality education
in hard-to-reach places. (Naparan, & Alinsug,
2021)

Due to their small size, multigrade schools can be
an affordable means of bringing education closer to
the community (Thomas and Shaw, 1992). They
also make it possible for the community to receive
the entire primary school cycle. Multigrade schools
are being used in Vietnam, for instance, to reach
communities in the country's mountainous regions,
many of which had no prior access to education
(UNICEF, 1994; 1998). Multigrade schools in
Zambia are thought to be a means of improving the
current primary schools in isolated areas that
previously only provided an incomplete or partial
primary education (Little, 1995).

Mainstream Teaching.

Learning to "fit into" a specific type of system or
integrate into an already-existing system is the goal
of mainstreaming (Farrell et al., 2010). Giving
certain students additional support to help them "fit
in" or become a part of the regular classroom
routine is known as mainstreaming. Assessors
diagnose and recommend technical interventions
(like enrolling students in special programs) based
on their assessment results. Changes that must
occur in learners for them to "fit in." are the main
focus of mainstreaming and integration. Learning
is the priority here. (Kamla-Raj 2014) Therefore, it
goes against the concept of full inclusion to just
throw students into a mainstream classroom
without taking the necessary steps to meet their
needs. Regarding this Ainscow and Farrell (2002)
the growing diversity of students without
disabilities in terms of academic background, level
of mastery skills, and interests appears to worry
mainstream educators. More significantly, they
primarily believe they lack the tools and resources
necessary to complete this work well. When
students with disabilities are included in regular

classes, the already challenging nature of teaching
becomes even more apparent (McLeskey &
Waldron, 2002). For example, Baker and Zigmond
(1990) discovered that the teachers in the
mainstream primary schools they examined
typically taught in large (Youngs, & Youngs 2001),
single classes and infrequently differentiated their
instruction or adjusted meet the needs of their
students. Furthermore, according to a survey on
adaptive instruction. (Ysseldyke, et al., 1990),

Inclusive Education.

The latter perspective defines inclusion as treating
students as complete classmates, regardless of their
differences. (Ainscow, 2013). The definition of
inclusive education, as given by Dyson and
Milward (2000: 64), is similar. Non-discriminatory
education that considers a student's disability,
culture, gender, or any other feature that the
community deems important is known as inclusive
education. In a community where there are no
exceptions, all students have equal access to the
culturally valued curriculum of their society as full-
time valued members of age-appropriate
mainstream classrooms, regardless of their
intellectual, physical, sensory, or other differences
(Lindsay ,2003). Rather than prioritizing
assimilation, inclusion aims to prevent the
dominant modes of thought and action from
colonizing the experiences of minorities. Literature
suggests that inclusive education entails
recognizing that every child and youth can learn
and requires assistance (Messiou, 2007). Enabling
education structures, systems, and learning
methodologies to meet the needs of all learners;
acknowledging and respecting the fact that all
learners are unique in some way and have various
learning needs, which are equally valued as an
ordinary part of the human experience (Graham,
2020).

Two or more grades are changed in a single
classroom in Pakistan, according to Nawab and
Baig (2011). And a single teacher instructs one
grade before moving on to the next and involving
the previous group in an activity before instructing
the latter. Though it cannot be compared to the
multi-grade setting where teachers incorporate
related and similar concepts or themes throughout
the curriculum of different grades, this is still a type
of multi-grade setting.
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The absence of teachers, insufficient funding, the
cost of building school buildings, and the length of
time needed to complete these structures are other
significant issues in  Pakistani education.
According to Mansoor (2011), multi-grade
teaching is popular, but not in the truest sense of
the word. She goes on to say that multi-grade
teaching receives little to no attention. It happens
when the number of students and the appointed
teachers are uncoordinated. Multigrade teaching
occurs when a school has only one teacher assigned
to it. Multi-grade teaching results from a lack of
infrastructure and the transfer of teachers to
isolated areas, where they lack political support
and do not exercise leadership. However, Pakistan
does not formally recognize multi-grade schools.
Although the country has accepted it as a de facto
solution to the system's incapacity to meet the
demands of education, it is not regarded as an
effective approach. Considering UNESCOQO's 2003
reports, Pakistan lacks both specialized
professional preparation and the concept of multi-
grade teaching. In remote areas, teachers are
typically hired based on their primary school
certificate (PTC). They receive training in multi-
grade teaching through experimentation and
experience with various teaching methods and
strategies.

Multi-grade teaching occurs because, according to
Mansoor (2011), 65% of Pakistan's primary
schools in the Sindh province only have two rooms
available for each of the five grades. In the northern
region of Pakistan and in Chitral, over 80% of
primary schools are multi-grade, with two or three
teachers responsible for teaching students in prep
school through grade five.
Multi-grade teaching is a common practice in
primary schools across Africa, as demonstrated by
the facts mentioned above (Juvane, 2005).
However, it is regrettable that there is a lack of
systematic evaluation and publication of data on
this phenomenon worldwide.

Learning theories must be understood because
teaching and learning are centered on the outcomes
for students. Encouraging digital rights and privacy
and ethical concerns are vital to the global
dissemination of information. Digital literacy,
adaptability, and critical thinking are given top
priority in 21st-century education. In both
developed and developing countries, multigrade
teaching is a method of promoting education in

remote areas by teaching multiple grade levelsina
single class. While inclusive education treats all
students as equal members of the classroom,
mainstream teaching integrates students into
regular classrooms. Though it is not formally
recognized or subject to a systematic evaluation,
multigrade teaching occurs in Pakistan because of
resource constraints.

3.Methodology

For the current study, Action Research is utilized
as the purpose is to find out the efficacy of
multigrade teaching and to improve the learning in
an inclusive set up. Action Research as defined by
Rapoport's (1970: 499)

“Action research seeks to advance social science
objectives through cooperative efforts within a
mutually agreeable ethical framework while also
addressing the practical concerns of individuals in
a crisis.”
Foster (1972) elaborates the process of altering the
problem situation itself to pursue the goals of
action research which was as stated in the Rapoport
definition. It works through collaboration which
could be in an organization, a community, a
network of organizations, or one of the in-person
groups (Altricher et al., 2002). It is executed in
cyclical phases: (Drummond, & Themessl-
Huber,2007).

Planning Action Observation Reflection

Reflection is the critical stage which allows the
researcher to plan for the nest cycle. The number of
phases that are completed in cooperation between
action researchers may vary across different action
research projects. For the present study, purposive
sampling is used for the selection of the school. The
criteria for selection of school where”

. It has an inclusive set up.
. The school principal wants to bring a
change.

As the researcher wanted to work by herself to find
out how much multigrade teaching is effective,
therefore the school environment needs to be
collaborative, and this can be done under the
supervision of positive leadership of school
principal. Four classes were selected for the study,
4-5 and 6-7 grades, where multigrade teaching was
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applied. The total number of students under study
were 102, 54 in one multigrade section and 48 in
other. The school was a co-education school
therefore boys and girls both were there in the
multigrade section.

Sample school selection was based om presence of
some slow learners and inclusive students from
grade 4 to 7. There was a total of 103 students who
were managed comfortably. Our goal was to
improve the academic performance and social
development of all these students through
multigrade teaching. For this purpose, we prepared
four interdisciplinary lesson plans. The objectives
of these plans were to enhance academic
performance including strategies that have
developed their social ability of all those students.
Multigrade teaching was applied over a two
months period through activity base learning and
different activities sheets. Different activity sheets
were used to enhance writing, speaking, and
computing skills for slow learner. In those
multigrade classrooms (Grade 4-5 and 6-7) there
were different types of instruction, different
activities and continuously performance checked.
Activity sheets were designed on the needs based
on the prior learning which were paragraph
writing. Like “Write paragraph with provided
words.” OR “Describe the water cycle” and
“Arrange the words and make sentences” and
“mathematical problems.” There were all activities
developed for their core subjects. (English
literature  ‘Social ~ Studies, Science and
Mathematics) that has profound effect on academic
subjects (Ardasheva et al., 2012: Akinoglu, &
Tandogan, 2007: Hansen & Gonzalez, 2014).
Researcher has set specific and achievable
outcomes for each student and has focused on areas
where need improvement (e.g., spelling, writing
fluency, computation etc.).

Action Cycles

. Preliminary Assessment week 1-2.
Before the start of the cycles for two weeks
researchers planned the cycles based on
observations and previous scoring received from
their grade cards. Data received directed the
researcher to plan for multigrade teaching.

o First Month.

In the first month the basic focus was on writing
skills and practice. Researcher used activity sheets
that focused on letter formation, arranging the
words, and making sentences and sentence
structure. Activities included tracing, copying
sentences, and filling in the blanks, reasoning
questions and basic calculation. Writing time was
set and arranged daily session for writing practice.
One on one support was provided to students to
enhance their writing skills. Positive reinforcement
was applied to encourage efforts and progress. This
was led by second month.

o Second Month

Researcher now has planned complicated writing
and fluency task. More challenging task such as
short paragraph and essay provided words,
sequencing events and use of descriptive language
were used diagram drawing, evaluation questions
and problems were given to students. Each
student’s progress was assessed, and different
activities were designed like:

. Group Activities. Paired group students
and seating arrangement for collaboration writing
task. Used peer review and edited session to foster
cooperative learning.

. Used Technology Tools. Used digital tools
and apps for enhanced writing practice. Used
typing program, spelling game and words bank.

. Used a white board and reading sentence.
Sentences written on a white board, read aloud
again and again. Called each student and asked
them to read and write sentences and words.

. Third Month

At the second last month assessment was planned
and started to conduct to find out the effectiveness
of the cycle in specific subjects like English,
Science, Mathematics and Social Studies
Researcher started practice and review. She used a
mix of new and previous activity sheets to build up
skills. Find areas where students have shown
difficulty. She conducted a final assessment using
writing prompt like the beginning assessment.
Measured progress based on the criteria set at the
beginning. Later, provided positive feedback. to
students and communicated progress to parents.
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Evaluation and Action Planning for Next Phase:
Last Month

Data that is collected from the different activity
sheets and their assessment scores before the
strategies applied and after the strategies were
analyzed on excel through graphs and percentages
to find out the productivity in learning in an
inclusive set up. The results provided directed the
researcher to plan for the next phase, for next

4.Data Analysis

The section here describes in detail the analysis of
the data collected through observation and through
their scores and highlights the efficacy of
multigrade teaching in an inclusive setup. The

grades and for the different subjects. Study ended
by conducting a meeting provided with feedbacks
to the school principal that how the study has
proved to be effective for slow learners and for an
inclusive setup and how the school principal would
utilize it for the betterment of teaching and learning
in their educational setting.

entire study was conducted for four months. Two
multigrade sections were developed, one for 4/5
grade and other for 6/ 7 grade. The demographics
of the students under study is illustrated in table :1
below:

Number of Students

Boys Girls Total
Multigrade Section 4/5 54 28 26 102
Multigrade Section 6/7 48 23 25

Table:1 Demographics

Demographics reveal the number of students,
further the total number of girls are less as
compared to boys. Study started after the new
academic session. Researcher planned for the
strategies after discussion with class teacher and
after going through with the scores of their
previous assessments. As discussed in chapter 3,
for two months strategies were applied and then
leading to assessment and evaluation phase, so the
analysis was done through comparison in scores
before and after strategies and through observation

by the researcher that revealed their social and
emotional development.

o Academic Performance

Scores obtained were analyzed on SPSS through
one sample T test to find out the differences in
mean scores between pre and posttest. Descriptive
statistics of the scores of Sciences, S.St. and
English before and after strategies applied are
shown below:

Paired Samples Statistics

Mean N Std. Deviation Std. Error Mean
Pair 1 pretest 52.1765 102 11.78135 1.16653
posttest 71.5588 102  10.84049 1.07337

Table: 2Descriptive Statistics

Descriptive statistics revealed the mean of pretest to be reported low as compared to post test interpreting
difference in academic achievement of students before and after application of multigrade teaching in inclusive

classrooms.

Paired Sample Test

Mean St.D St. Error t df Sig. (2-tailed)
pretest - posttest  -19.38235 8.60468 .85199 -22.750 101 .000
Table: 3 Paired Sample Test
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A paired t-test was conducted to evaluate the
difference in participants' mean scores before and
after the intervention. The analysis revealed a
significant improvement in scores, with the
average score increasing from 52.17 (SD = 11.7) at
the pre-test to71.55 (SD = 10.84) at the post-test
reporting t- value to be -22.750, p=0.000(<0.05)
which is significant.

o Social and Emotional Development

The study used the assessment scores as the
effectiveness evaluation tool accompanied with the
observation to find out the social and emotional
development of the child. Literature suggests that
slow learners face difficulties social and emotional
development, they feel shy, showed lower level of
esteem and confidence and face difficulty in
collaboration and communication with each other
(Chauhan, 2011& Karimi etal.,2017). Multigrade
teaching when applied is found productive in social
and emotional development. Researcher observed
that slow learners in grade 6 took the leadership
role and mentored grade 6 students. They started to
communicate freely, mentor each other, felt
confidence in presentation, started questioning and
always raised their hands to answer. Their
handwriting improved, and they started to work
with creativity and fun. Picture below is one of the
activities for Grade 4 students who previously were
not able to write a single sentence but with this
strategy has started to write a paragraph on his own.

Figure: 3 Sample Activity Sheet: Social Studies/6-
7

Figure 4 Sample Activity Sheet, English/4-5

The sample activity sheets proved that multigrade
teaching was very successful in teaching slow
learners in an inclusive set up. Overall analysis
reveals that if students were allowed to sit in a
setting of different grades, they would learn a lot,
they would learn the concepts and it will help to
develop their understanding and critical thinking
skills. It also helps the students to communicate
and cooperate with each other. It helped them to
develop their self -esteem and cultivate a culture of
collaboration where students will learn from each
other under the guidance of their teachers.

5. Conclusion

The current study aims to educate the efficiency of
multi grade teaching in enhancing writing skills
within an inclusive educational setup. Action
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research was selected as the methodology due to its
practical focus and cooperative nature. This study
involved purposive sampling to select a school that
met specific criteria conducive to the study’s goal.
Four multigrade classes (grade5-6 and 6-7) were
selected totaling 44 students. The school co-
educational nature provides a diverse group of
students for the study.

Discussion

Students in a school's grades 4 through 7
participated in our study. One month planning was
done to find out the best strategies to improve the
learning abilities of children in inclusive settings
for slow learners through multigrade teaching
followed by action cycles for the next two months.
Finally, after one month of planning, two months
of execution and one month for reflection and
evaluation through hands-on activities, researcher
was able to receive practical findings that
supported the application of multigrade teaching.
multigrade section was developed by dividing
actively into four to five portions within a single
section and the same process was repeated for
grades 6 and 7. Four core subjects were the center
of focus: Science, English, Mathematics and Social
Studies. Learner centered activities were
conducted for those subjects. Planned strategies
were applied over three months.
It started with the preliminary assessment that
indicates that students need to improve their basic
academic skills in certain areas like letter
formation, grammar, spelling, and sentence
structure, logical inquiry, simple calculation. With
the help of this preliminary data, researcher
developed interventions and progress was gauged
and monitored. Basic abilities were the focus of the
first month. To inspire pupils, positive
reinforcement was applied. Later on, more difficult
tasks were added in the second month. Activities
included using technology to improve writing and
counting practice, scientific reasoning and
calculation, peer reviews were conducted, and
students were allowed to work in groups. A final
evaluation was carried out in the third month to
compare the results to the original standards.
Students' academic performances and abilities have
significantly improved, according to the
assessment which is demonstrated by the results of
paired sample t- tests.

The study showed that, in an inclusive setting,
multigrade teaching greatly improved students'
writing abilities. Students demonstrated significant
improvements in letter formation, grammar,
spelling, and sentence construction through
organized and increasingly difficult activities;
positive reinforcement and technology integration
were critical to their development.

6. Recommendations

The study showed a few marked recommendations
for different stakeholders which are discussed
below:

In future it is recommended to work for extended
time, as to work on slow learners require time for
both teachers for their planning and reflection and
for students to learn and develop their abilities. It is
suggested to gather data from multiple resources
and to collect interviews with parents and teachers
even to know their perception as this will help to
plan their cycles.

Teachers should use diversified resources and
strategies that can cater to all the needs of the
learners like visual aids, use of pictures and word
bank to support writing task. They also need a
uniform routine for daily writing task. They can
apply positive reinforcement, appreciate students’
efforts, provide positive feedback, and improve to
build confidence. Also, they can adopt multigrade
teaching strategies to accommodate a range of
learning needs in a single classroom. Regularly
assessment need to conduct to assess student’s
progress and performance to identify the areas of
improvement. They need to foster a collaborative
learning environment through group activities and
peer reviews to enhance student engagement and
learning outcomes. Parents Involvement is
necessary, parents have to encourage writing
practice at home under their guidance.

Parents' resistance to multigrade teaching can be
either positive or negative, but once the child
learns, parents can maintain the learning
environment by acting appropriately or working
with the teachers. They need to provide support at
home. At home, encouraging and assisting the
child in their writing and learning helps him to
learn better. Make sure they have a comfortable
space to finish their home projects. They need
engagement with teachers on a regular basis to
learn about your child's development and any areas
that require more work. They also need to provide
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positive reinforcement to inspire and support their
child's efforts and writing progress, use positive
reinforcement.

Policy makers should provide resources and
training, provide educators resources to promote
inclusive education, in addition to instruction in
multigrade teaching techniques.
It is recommended to create and execute policies
that support inclusive education and give schools
the necessary resources to implement these
practices. To make sure that educational programs
are meeting the needs of all students, especially in
inclusive settings, it is important to set up
mechanisms for ongoing monitoring and
evaluation.

The suggestions and recommendations if followed
will definitely assist educators, parents, and
legislators in promoting inclusive and productive
learning environments.
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