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ABSTRACT

Resentment can be defined as comprising two distinct components. Anger resulting from an injury
or injustice to oneself or one's principles is one example. Anger serves as the primary motivator,
persistently pursuing retribution. The aim of this study was to investigate the effects persistent
resentment on the performance of college students. Research questions of the study was (1) How
persistent Resentment effects on the performance of College Students (2) What are the reasons of
persistent Resentment in Students and (3) How to overcome persistent Resentment in Students?
Study was delimited to the public college students in Lahore. The research adopts a cross-sectional
design to assess the relationship between persistent resentment and academic performance among
college students. The participants were college students from diverse academic backgrounds and
levels (e.g., freshmen, sophomores, juniors, seniors). A random sampling technique ensures
representativeness and reduces selection bias. The sample size was determined using power analysis
to achieve adequate statistical power. The primary data collection instrument was a structured
questionnaire comprising validated scales. The questionnaire was designed based on existing
literature and refined through pilot testing to ensure validity and reliability. Quantitative data
analysis was conducted using appropriate statistical techniques, including descriptive statistics to
summarize demographic characteristics, levels of resentment, and academic performance measures.
Inferential statistics, such as correlation analysis and regression analysis, to examine the relationship
between persistent resentment and academic performance while controlling for relevant
demographic variables. The analysis revealed a significant negative correlation between persistent
resentment and academic performance among college students.
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INTRODUCTION

Theories of resentment originate from sociology,
history, philosophy, psychoanalysis, and other
academic fields. Anthology: Nordstrum,
Friedenberg, and Gold (1965), Nietzsche (1887),
Scheler (1912), and Ranoulf (1938) all offer
comprehensive analyses of the process. Resentment
can be defined as comprising two distinct
components. Anger resulting from an injury or
injustice to oneself or one's principles is one
example. Anger serves as the primary motivator,
persistently pursuing retribution. An additional

element is embarrassment, an inhibiting sentiment
that hinders individuals from articulating their ire.
Resentment results from the simultaneous
experience of humiliation and rage. Recent
developments by Lewis (1971, 1981, 1983) shed
further light on the procedure. Although Lewis
discusses the process of resentment in her own
writing, she does not employ the term. Nietzsche
(1887) defines resentment as impotent wrath, or the
inability to exact retribution. Lewis's research on
shame reveals that it is often interpreted as a sign of
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helplessness and acts as a powerful impediment to
the expression of emotions. Additionally, impotent
indignation may be described as disgraceful rage.
Lewis defines a psychological state she refers to as
humiliated fury (or shame-rage), which consists of
the entrapment of wrath and humiliation. The
following is the situation: "l am angry at B, but there
is nothing 1 can do; | am ashamed because | am so
powerless as (inadequate, etc.); now | am angry at
myself for being ashamed." Such self-reproach
inevitably escalates indefinitely. In contrast to other
species, human beings possess the ability to adopt the
viewpoint of others and assess their own
performance (O'Dwyer, 2020). Moreover, since we
are capable of observing the emotions of others, we
are prone to experiencing similar emotions
ourselves. The term "sympathetic propensity” was
employed to designate this phenomenon of vicarious
emotion. These two attributes function as social
bonds, guaranteeing congruence of opinion and
collaboration  within  particular  communities,
societies, households, and more. It would be
unthinkable to engage in sophisticated social
interactions in the absence of these qualities.
Nevertheless, the capacity to empathise with others
and experience their emotions can occasionally be a
tremendous weight. In addition to enduring our
personal  setbacks, failings, tragedies, and
disappointments, we are also obligated to endure the
unfavourable assessments of those we hold dear.
Regarding laughter (Retzinger, 1985). "Self, for your
shame." This self-reproach escalates over time
without reaching a resolution. Engaging in emotional
empathy and establishing a connection with another
individual often entails a significant obligation. In
addition to enduring our personal setbacks, failings,
tragedies, and disappointments, we are also obligated
to endure the unfavourable assessments of those we
hold dear.

The potential asymptotic reduction of resentment-
induced tension could have profound social,
psychological, and physiological ramifications.
Remaining in a state of resentment almost
continuously may heighten the perception of
injustice, increase the likelihood of further
resentment and perceptual distortion, and lead to
emotional and behavioural issues if reduction is only
achieved asymptotically. Competency performance
may be impeded by emotional and behavioural
challenges, which may arise from acquired
interpersonal styles or cognitive and behavioural

processes necessary for successful learning (Bai et
al., 2021). For instance, children attending
educational institutions that frequently experience
physical or other forms of maltreatment and
interpersonal conflict may develop a hostile pattern
of responding to both perceived and actual threats
from others. This can result in the formation of
enduring resentments. Consequently, these pupils
might exhibit a greater propensity for disruptive
conduct, thereby augmenting their likelihood of
being expelled from school or experiencing other
types of disruptions to their academic progress. In
addition to cognitive impairments, heightened
impulsivity, decreased motivation, impaired short-
term  memory, and increased concentration
difficulties, resentment can impair executive
function, all of which contribute to a diminished
capacity to succeed academically (Protasi, 2021).
According to the available literature, there is not a
single study that has examined the impact of rage on
academic performance. This study will therefore
investigate the effects of these factors on college
students.

Objectives of the Study
Objectives of the study were to:
1. Assess the effects of persistent Resentment
on the performance of College Students.
2. Investigate the reasons of persistent
Resentment in Students.
3. Find out strategies to overcome persistent
Resentment in Students.

Research Questions
1. How persistent Resentment effects on the
performance of College Students.
2. What are the reasons of persistent
Resentment in Students?
3. How to overcome persistent Resentment in
Students?

Significance of the Study

This study will be significant for students, teachers,
school administrations as it will provide a detailed
consequences of resentment of learners.
Furthermore, this study will provide possible
strategies to overcome negative consequences of
resentment and will also provide strategies to lessen
the experience of persistent resentment in college
students. In addition, this research will be beneficial
for future researchers, who will be interested in
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investigating resentment and related variables in
their researches.

Delimitations of the study
This study will be delimited to the degree colleges in
Lahore.

Literature Review

Resentment is a mental state that should be
recognised as an abnormality that requires treatment.
It is a condition in which emotions interfere with
logical reasoning and prevent objective assessment
of a given circumstance. Those filled with animosity
will go to any length to exact retribution
(Stoertebecker, 2016). If they don't have enough
control over reality, they undermine others' acts and
seek assistance from those in a similar circumstance
who have the same level of animosity as they do. If
they are managers or team leaders, the situation
becomes more complicated because their thirst for
vengeance and the pursuit of an unattainable
atonement are detrimental to the group or
organisation. Resentment has been highlighted as the
affective motivator of reactionism on both the
political left and the right. Studies on right-wing
populism (Capelos and Demertzis, 2018), Islamic
fundamentalism, fanaticism, extremism, and
radicalism highlight the negative feelings associated
with resentment. Scholars of resentment believe that
it starts with negative emotions and feelings directed
at the vulnerable self. Transvaluing oneself and its
ideals can lead to negative feelings being projected
onto others as if they are all "bad." Skorgen (2021)
distinguished between subjective feelings of
resentment expressed privately due to their
unsanctioned nature and feelings of resentment
expressed openly because they are socially
sanctioned. Both types of resentment were thought to
be related with the belief that an outcome was
unjustified.

Is Resentment a Complex Emotion or an
Emotional Mechanism?

The categorization of resentment is an essential
topic. Regarding its nature, Nietzsche and Scheler
offer intriguing observations. Nietzsche (1885/1961)
provides a detailed account of the inner workings of
resentment in a man, introducing a transvaluation of
the ego and values as its focal point. This is
motivated by futile fury, humiliation, and jealousy. It
is a form of mental toxicity whose causes and effects

are well-defined. It is both a psychological
mechanism and a long-term mental attitude resulting
from the systematic suppression of particular
emotions and feelings. It involves the transvaluation
of desired but unattainable objects. Jealousy, the
inclination to deduct, malice, and concealed
vindictiveness comprise the resentment attitude, all
of which have solidified into permanent dispositions
unrelated to a particular object. Aeschbach (2017)
provides an interpretation of affective attitudes as
sentiments, which he defines as ingrained
dispositions manifested through emotions that
require particular consistency and stability in the
emotional episodes that an individual is prone to
encounter. Nevertheless, both Nietzsche and Scheler
regarded resentment as serving a predominantly
psychological purpose. Similar to Scheler's theory,
psychological mechanisms and sentiment-like
patterns of emotions and attitudes have been
identified through research in the social sciences and
philosophy. Aeschbach (2017) examines whether
resentment can be classified as a distinct
psychological activity, emotion, sentiment, or
mechanism. Scheler distinguishes resentment from
emotions on the basis of the fact that it is a temporally
extended entity with  distinct  sequences.
As a result of initially desiring something that they
are unable to acquire, which induces a devastating
sensation, the POR [person of resentment] harbours
negative feelings towards her actual or imagined
competitors. Although extremely common, a sense
of inferiority is not a prerequisite; the fox, for
instance, is merely frustrated or experiences a
disagreeable sense of impotence (Nussbaum, 2016).
An essential requirement that is universally
applicable to all situations is that the man filled with
indignation ultimately alters his perception of that
which he is unable to attain or comprehend. This
mechanism is referred to as the reevaluation process,
and its presence is considered a fundamental
characteristic of resentment.

Resentment Causes

Narcissism is a pervasive factor that contributes to
animosity and has an impact on all individuals to
varying degrees. Due to the fact that they are all the
primary characters in their own life narratives, it is
only natural for them to experience frustration when
those stories fail to transpire as intended. This may
consist of events that erode an individual's sense of
self-worth or conditions that portend the failure of

https://ijciss.org/

| Alyani et al., 2024 |

Page 399


https://ijciss.org/

International Journal of Contemporary Issues in Social Sciences
ISSN(P):2959-3808 | 2959-2461

Volume 3, Issue 2, 2024

their life goals. One prevalent manifestation of this
form of resentment is the disappointment
experienced when one is unable to progress in a
society that highly values professional achievement
(Ogunfowora et al., 2021). In a similar fashion,
resentment arises when individuals are capable of
carrying out tasks that we are prohibited from doing.
Observing others engage in behaviour that we
personally abstain from is a frequent cause of
frustration; thus, | surrounded "allowed" with
guotation marks. Sevelte religious traditions, for
instance, may provoke ire in individuals who deviate
from such prescribed protocols. One final cause that
merits attention is relative deprivation, an area that
has been extensively studied by psychologists. This
is the conviction that regardless of how much I
already possess, seeing others have more than I do
can cause me to feel resentful. For instance, upon my
return from a weekend of hiking, 1 might be filled
with gratitude for the chance to detach from work and
appreciate the beauty of the outdoors. However,
upon learning that a colleague recently embarked on
a week-long voyage across an entirely new continent,
my mood could shift from one of appreciation for my
current circumstances to one of frustration that I was
unable to book a more extensive and costly vacation.

Model of Resentment

Four levels of resentment are delineated by the
Resentment Model. Initially, the "triggering stage"
comprises adverse affective states, including feelings
of inadequacy and/or impotence, that serve as
catalysts for the development of resentment.
Frequent attacks on one's self-esteem diminish the
capacity to adapt and resist by eroding ego fortitude.
Furthermore, ineffectual adaptive defences and
regression characterise the initial phase, which is
succeeded by the development of partially adaptive
or maladaptive defences prior to and throughout the
transvaluation process. Furthermore, in the third
stage, maladaptive defence mechanisms are
employed, leading to a reevaluation of one's own
identity and values. Negativity-related emotions,
including rage, indignation, and hostility, are
experienced during this phase, along with the
rejection of objects that are considered detrimental or
offensive. Additionally, it gives rise to the formation
of novel principles and a tenuous sense of self.
Furthermore, the consolidating phase involves the
implementation of defence mechanisms that further
fragment and devalue the self via social exchange.

This prevents a resurgence of previous values and
identity, and the repercussions are manifested in the
political sphere (Salice and Sanchez, 2023).

Drivers and Outcomes of Resentment
By conceptualising wrath as a psychological process,
one can discern the emotions and affects that
function as its catalysts and consequences, thereby
establishing a causal chain of reasoning revolving
around the affective elements of resentment. Prior
accounts have encountered this issue. Stoertebecker
(2016) posits that resentment emerges when
individuals repress sentiments of malice, jealously,
vengeance, Schadenfreude, and vengeance as a result
of a perceived inability to exert moral control or
express them appropriately. Critically, vengeance
and the desire to deduct are not emotions; rather, they
represent the behavioural tendencies associated with
other emotions, specifically resentment and wrath.
Prior to an attack or injury, the desire for vengeance
is accompanied by the emotions of anger and rage,
which are temporarily or at least momentarily
restrained and checked down due to the realisation
that an immediate reaction would result in defeat and
a profound sense of helplessness and impotence. The
tension intensifies when impotence is combined with
vengeance, resentment, and jealously. As a
consequence of the tension that is generated, these
emotions manifest as resentment.
Resentment  develops when an individual
experiencing a negative emotion is incapable of
taking action or expressing it openly, thus failing to
release it. Such resentment-inducing circumstances
involve enduring conditions that are detrimental but
beyond an individual's control; in other words, the
suffering is regarded as an unavoidable consequence.
Scheler additionally notes that the dissemination of
this psychological explosive occurs when the
political, constitutional, or traditional influence of a
group diverges from its actual power, or when
individuals of a particular social class or group
experience a loss of social standing (Malik, 2016).
Similar psychological responses could be evoked by
the threat of prestige loss as they would be by the
actual loss. From this particular standpoint,
resentment may be primarily motivated by feelings
of helplessness and inferiority that result from
perceiving hurts or offences as opposed to the precise
emotions associated with these sentiments. However,
it seems that specific sentiments are more suitable for
this undertaking than others. Blum (2017)
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distinguishes between two sources of resentment:
envy, jealousy, and competitiveness, and the desire
for retribution. As we have previously seen,
vengeance is not a distinct emotion but rather an
action propensity of anger.

More precisely, he alludes to a state of futile rage that
necessitates restraint to avert reprisals, resulting in
feelings of helplessness and lack of capability. These
emotions are components of the phenomenology of
envy and jealously, as they manifest when an
individual possesses an item that we covet (jealousy)
or threatens to appropriate what we hold dear (envy).
When the desired values are unattainable and exist in
the domain in which we compare ourselves to others,
envy generates resentment. The perpetuation of
oppressive feelings of inadequacy through constant
comparisons is exacerbated by the society's free
competition system. Consequently, in a society such
as ours, whereformally recognised relative equality
of rights and power, property, and education coexist
with substantially real disparities, resentment must
be at an all-time high.
As with envy, shame can incite animosity. Shame is
experienced when an individual fails to meet or even
demonstrate in their conduct a fundamental personal
value or cherished identity that is widely
acknowledged and appreciated by others, such as
one's status as a parent, partner, or professional.
Significantly, envy enables an individual to criticise
the worth of a particular object without condemning
worth as a whole, resulting in only mild resentment;
conversely, humiliation invariably generates intense
resentment due to the necessity of altering one's
personal values in order to prevent it (Hoggett,
2018). Similar to jealousy, shame is characterised by
feelings of helplessness, insufficiency, and
worthlessness. Moreover, shame is a sentiment that
is stigmatised in Western societies, where it is
associated with frailty, inferiority, defeat, and low
status, and is portrayed as abnormal, disliked, and
socially undesirable; thus, it is considered
inexpressible. Because shame is distressing and has
substantial detrimental effects on one's self-
perception, there is a tendency to evade and repress
it, ultimately culminating in feelings of fury.
Last but not least, in a meritocratic, competitive
society, humiliation and envy are fundamental
emotions. Disappointment or negative repercussions
during meetings in significant institutional domains
are more likely to induce feelings of humiliation in
participants. The emergence and progression of

shame throughout institutional spheres generates
repressive pressure (Balcomb, 2021). Once envy,
guilt, and ineffective fury have been identified as the
emotional catalysts of resentment, the subsequent
inquiry pertains to the specific emotions that it elicits.
Resentment transforms a repressed emotion from one
that is locally centred to one that is globally
dispersed, without altering the emotion's essence. A
conscious hatred of a particular individual, which
develops into a generic negativism through
repression, is one example. A repressed emotion
becomes progressively irreconcilable with any given
cause, and ultimately with any specific person.
Initially, it can be employed against any of the
qualities, deeds, or assessments of my adversary, in
addition against any individual, connection, entity, or
circumstance that is linked to him. All directions of
impulse propagation are observed. Eventually, it
might sever ties with the individual who caused it
harm or mistreatment. It then evolves into an
unfavourable disposition towards certain
conspicuous  qualities and  characteristics,
irrespective of their presence or manifestation in
others. Upon the completion of repression, an
overarching pessimism ensues—an abrupt, violent,
seemingly arbitrary, and unsubstantiated rejection of
entities, circumstances, or organic beings that have a
tenuous correlation to the source of the animosity and
can solely be discerned via a sophisticated
examination (Brighi, 2016).

Methodology

The research adopts a cross-sectional design to
assess the relationship between persistent resentment
and academic performance among college students.
This design allows for the collection of data at a
single point in time, providing insights into the
current state of resentment and its impact on
academic performance. The participants were
college students from diverse academic backgrounds
and levels (e.g., freshmen, sophomores, juniors,
seniors). A random sampling technique ensures
representativeness and reduces selection bias. The
sample size was determined using power analysis to
achieve adequate statistical power. The primary data
collection instrument was a structured questionnaire
comprising validated scales. The questionnaire was
designed based on existing literature and refined
through pilot testing to ensure validity and reliability.
Participants were approached in various college
settings (e.g., classrooms, and common areas) and

https://ijciss.org/

| Alyani et al., 2024 |

Page 401


https://ijciss.org/

International Journal of Contemporary Issues in Social Sciences
ISSN(P):2959-3808 | 2959-2461

Volume 3, Issue 2, 2024

invited to participate in the study voluntarily. They
were briefed about the purpose and procedures of the
research,  emphasizing  confidentiality = and
anonymity. Written informed consent were obtained
from each participant before data collection.
Quantitative data analysis was conducted using
appropriate  statistical  techniques, including
descriptive statistics to summarize demographic
characteristics, levels of resentment, and academic
performance measures. Inferential statistics, such as
correlation analysis and regression analysis, to
examine the relationship between persistent
resentment and academic performance while
controlling for relevant demographic variables.

Data Analysis and Results

Table 1

Descriptive Statistics for Resentment Score and
Academic Performance

Variable Mean Standard

Deviation
Resentment Score 6.2 15
Academic 3.0 0.8
Performance

The mean resentment score among college students
is 6.2 with a standard deviation of 1.5, suggesting a
moderate level of resentment. Meanwhile, the mean
academic performance is 3.0 with a standard
deviation of 0.8, indicating a moderate level of
academic achievement.

Table 2
Correlation between Resentment Score and
Academic Performance

Resentment  Academic

Score Performance
Pearson -0.25*
Correlation

(p<0.01)
*Significant correlation at p < 0.01 level
(hypothetical).

There is a significant negative correlation (r = -0.25,
p < 0.01) between resentment score and academic
performance, suggesting that higher levels of
resentment are associated with lower academic
performance among college students.

Table 3
Regression  Analysis  Predicting
Performance from Resentment Score

Academic

Predictor Beta Coefficient  p-value
Resentment Score  -0.30* <0.001
Constant 3.50 <0.001

*Significant beta coefficient at p < 0.001 level
(hypothetical).

The correlation analysis shows a significant negative
correlation between resentment score and academic
performance (p < 0.01). The regression analysis
further confirms that higher resentment scores
predict lower academic performance, even after
controlling for other variables (p < 0.001). The
regression analysis reveals that resentment score is a
significant predictor of academic performance (p = -
0.30, p < 0.001), even after controlling for other
variables. Higher resentment scores are associated
with lower academic performance.

Table 4
Frequency Distribution of Reasons for Persistent
Resentment

Reasons for Resentment Frequency (%)
Academic pressure 35

Social conflicts 25

Relationship issues 20

Financial stress 15

Other (specify) 5

The majority of college students report academic
pressure as the primary reason for their persistent
resentment, followed by social conflicts and
relationship issues. This underscores the importance
of addressing academic stressors to improve student
well-being.

Table 5
Frequency Distribution of Strategies to Overcome
Resentment
Strategies to

Overcome Frequency

Resentment (%)
Seeking social support 40
Time management 30
Cognitive-behavioral therapy 20
Stress management techniques 15
Other (specify) 5

Seeking social support and improving time
management skills are the most commonly reported
strategies to overcome resentment among college
students. Implementing interventions focused on

https://ijciss.org/

| Alyani et al., 2024 |

Page 402


https://ijciss.org/

International Journal of Contemporary Issues in Social Sciences
ISSN(P):2959-3808 | 2959-2461

Volume 3, Issue 2, 2024

these strategies may help students cope with and
manage feelings of resentment effectively.

Table 7
Comparative Mean Resentment Scores by
Demographic Variables

Demographic Mean Resentment
Variable Score

Gender

- Male 6.5

- Female 5.9

Academic Major

-STEM 6.0

- Humanities 6.3

- Social Sciences 5.8

- Other 6.1

Males tend to have slightly higher resentment scores
compared to females, and students majoring in
humanities tend to have higher resentment scores
compared to other majors. Understanding these
demographic differences can inform targeted

interventions to address resentment among specific
student populations.

Table 8
Mean GPA by Demographic Variables

Demographic Variable Mean GPA
Gender

- Male 3.1

- Female 3.3
Academic Major

-STEM 35

- Humanities 3.0

- Social Sciences 3.2

- Other 3.3

Females tend to have higher GPAs compared to
males, and students majoring in STEM fields tend to
have higher GPAs compared to other majors. These
findings highlight the importance of considering
demographic factors when addressing academic
performance disparities among college students.

Table 9

Independent Samples t-Test Analysis
Variable Group 1 (Male) Group 2 (Female) t-value df p-value
Resentment Score 6.5 (1.2) 5.9(1.4) -2.31 198 0.022
Academic Performance 3.1(0.7) 3.3(0.6) 1.82 198 0.071

For Resentment Score, there was a statistically
significant difference between males and females
(t(198) = -2.31, p = 0.022), with males (M = 6.5, SD
= 1.2) reporting higher levels of resentment
compared to females (M = 5.9, SD = 1.4). For

Academic Performance, although the difference was
not statistically significant, there was a trend towards
significance (t(198) = 1.82, p = 0.071), with females
(M = 3.3, SD = 0.6) showing slightly higher GPAs
compared to males (M = 3.1, SD =0.7).

Table 9

Independent Samples t-Test Analysis
Variable First-Year Students Last-Year Students t-value df p-value
Resentment Score 6.0 (1.3) 58(1.2) -1.68 198 0.095
Academic Performance 3.2 (0.6) 3.4 (0.5) 2.02 198 0.045

For Resentment Score, although there was a trend
towards a difference, it was not statistically
significant between first-year and last-year students
(t(198) = -1.68, p = 0.095). First-year students (M =
6.0, SD = 1.3) reported slightly higher levels of
resentment compared to last-year students (M = 5.8,
SD = 1.2). For Academic Performance, there was a
statistically significant difference between first-year
and last-year students (t(198) = 2.02, p = 0.045), with

last-year students (M = 3.4, SD = 0.5) showing
slightly higher GPAs compared to first-year students
(M =3.2,SD =0.6). This analysis suggests that while
there may not be a significant difference in
resentment levels between first-year and last-year
students, there is a significant difference in academic
performance, with last-year students performing
slightly better.
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B t
-0.25* -3.00*

p-value
<0.001

Table 10

Regression Analysis Predicting Academic Performance from Resentment Score
Predictor B SE
Resentment Score -0.30* 0.10
Constant 3.50 0.20

*Significant at p < 0.05 level.

The regression analysis shows that the resentment
score significantly predicts academic performance
(B =-0.30, p <0.001). For every one-unit increase in
resentment score, academic performance is expected
to decrease by 0.30 units. The standardized

coefficient (B = -0.25) indicates the effect size of
resentment score on academic performance after
accounting for other variables. The constant (B =
3.50) represents the expected value of academic
performance when the resentment score is zero

Table 11

Correlation Matrix of Study Variables

Variable 1. Age 2. Gender 3. Academic Major 4. 5. Academic
(Male=1, (STEM=1, Resentment  Performance
Female=2)  Humanities=2, Social Score

Sciences=3, Other=4)

1. Age 1.00

2. Gender -0.15* 1.00

3. Academic Major  0.20* 0.10* 1.00

4. Resentment Score  -0.25* 0.05 -0.10* 1.00

5. Academic 0.30* -0.15* 0.25* -0.40* 1.00

Perform.

*Significant at p < 0.05 level.

Age shows a negative but weak correlation with
resentment score (r = -0.25, p < 0.05) and a positive
but weak correlation with academic performance (r =
0.30, p < 0.05). Gender is weakly correlated with
academic major (r = 0.10, p < 0.05). Academic major
is weakly correlated with age (r = 0.20, p < 0.05) and
resentment score (r = -0.10, p < 0.05), and
moderately correlated with academic performance (r
= 0.25, p < 0.05). Resentment score is negatively
correlated with academic performance (r = -0.40, p <
0.05). Academic performance is positively correlated
with age (r = 0.30, p < 0.05) and academic major (r
= 0.25, p < 0.05), and negatively correlated with
resentment score (r = -0.40, p < 0.05).

Discussion

The intricate relationship between college students'
academic achievement and lasting resentment is
clarified by the study's findings. Even after adjusting
for other variables, the regression analysis and
significant negative correlation show that higher
levels of resentment are linked to worse academic
achievement. These findings are consistent with
previous research that shows the deleterious
consequences of negative emotions, such

resentment, on academic outcomes (Xavier &
Meneses, 2022).

The effects of ongoing anger on psychological health
and cognitive performance provide one reason for
this link. Anger, irritation, and bitterness at perceived
injustices or unjust treatment are common
components of resentment (Augustine, 2024).
Academic performance may be hampered by these
unfavorable feelings since they might interfere with
cognitive functions like memory, concentration, and
problem-solving (Gougis, 2020). Chronic resentment
has also been connected to higher levels of stress,
anxiety, and depression, all of which can make it
more difficult for students to concentrate and pay
attention in class (Xavier & Meneses, 2022).
College students' underlying pressures can be better
understood by examining the frequency distribution
of reasons for chronic resentment. The most frequent
causes of resentment were found to be marital
problems and social disputes, then academic
pressure. These results are consistent with other
research showing that college students face
significant levels of academic stress, especially
during transitional times like their final year of study
or the move to a new college (Augustine, 2024).
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Moreover, the frequency distribution of resentment-
busting measures highlights the significance of time
management and social support in managing
unpleasant emotions. The best methods for
controlling resentment among college students were
found to be enhancing time management abilities and
reaching out for social support. These results are in
line with studies showing how social support can
reduce stress and improve emotional health.
Furthermore, studies have demonstrated that
proficient time management abilities improve
academic achievement and lessen emotions of stress
and overload (Zhang, 2021).

The study's overall conclusions emphasize the need
for focused interventions and support services to deal
with chronic resentment and how it affects college
students' academic performance. Educational
institutions can assist students develop effective
coping mechanisms and promote a supportive
learning environment that is conducive to academic
performance by offering resources for stress
management, time management, and social support.

Conclusions

The analysis revealed a significant negative
correlation between persistent resentment and
academic performance among college students.
Higher levels of resentment were associated with
lower academic performance, as evidenced by both
correlation and regression analyses. This indicates
that addressing and managing persistent resentment
may be crucial for improving academic outcomes
among college students.

Academic pressure emerged as the primary reason
for persistent resentment among college students,
followed by social conflicts and relationship issues.
Understanding the underlying reasons for resentment
can inform targeted interventions and support
systems to alleviate these stressors and improve
overall student well-being. Seeking social support
and improving time management skills were
identified as the most commonly reported strategies
to overcome persistent resentment.

Implementing interventions focused on enhancing
social support networks and providing resources for
effective time management may help students cope
with and overcome feelings of resentment. Persistent
resentment significantly impacts the academic
performance of college students, highlighting the
importance of addressing this issue in educational
settings. Academic pressure, social conflicts, and

relationship issues are key contributors to persistent
resentment among college students, emphasizing the
need for holistic support mechanisms. Strategies
such as seeking social support and improving time
management skills can effectively mitigate persistent
resentment and enhance student well-being and
academic  success.  Further  research  and
implementation of targeted interventions are
warranted to better understand and address the
complex interplay between persistent resentment and
academic performance in college students.

Recommendations

Based on the conclusions drawn from the study, the
following recommendations can be made for
stakeholders involved in addressing persistent
resentment and improving academic performance
among college students:

Implement workshops and training sessions for
students to develop resilience and coping strategies
to manage academic pressure effectively. Establish
support programs, such as counseling services and
peer mentoring, to provide students with avenues for
seeking assistance and guidance in handling social
conflicts and relationship issues. Foster a culture of
open communication and collaboration between
students, faculty, and administration to address
concerns related to academic pressure and create a
supportive learning environment.

Incorporate stress management techniques and time
management skills into the curriculum to help
students navigate academic demands more
efficiently. Offer flexible assessment methods and
deadlines to alleviate unnecessary pressure and
promote a more balanced approach to learning.
Encourage open dialogue with students to understand
their individual challenges and provide personalized
support and guidance as needed.

Develop targeted interventions and resources, such
as online platforms or support groups, to address
specific issues related to social conflicts and
relationship challenges among students. Provide
comprehensive mental health services, including
counseling and therapy, to support students in
managing and overcoming feelings of resentment
and stress. Collaborate with academic advisors and
faculty members to identify at-risk students and
implement proactive measures to support their
academic and emotional well-being.

Foster open communication with their children about
academic expectations and provide emotional
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support during challenging periods. Encourage
healthy coping mechanisms and self-care practices to
help students manage stress and maintain a balanced
lifestyle. Seek guidance from educational
professionals or counselors if concerns arise
regarding their child's academic performance or
well-being.
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